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Abstract


Due to the rapidly growing Latino population, there has been an increase of bilingual speakers in the United States. Research shows that the rules and norms of language use of bilinguals varies by generation, educational level, the amount of time spent in the United States, gender, the person the bilingual is speaking to, and the context in which the bilingual is speaking. This exploratory research consists of four personal interviews with bilingual Mexican-Americans in Frankfort, IN, regarding their background, their use of Spanish and English, and their attitudes surrounding their use of the language. Through the lense of the linguistic theories of Dell Hymes, who shows how the social norm forms the linguistic community, and William Labov, who demonstrates how the attitudes of a community shape the linguistic form, I examine how various social factors mold the use of bilingual Mexican-Americans. 
¿Inglés or Spanish?:

Social Factors that Shape the Language Use of Bilingual Mexican-Americans

The choice of the language is due to a multitude of reasons.  “Language is the site of highly politicized and vitriolic debate concerning the nature of who speaks what language where and under what circumstances” (Garcia, Méndez-Pérez, & Ortiz 2000: 91).  Language “expresses solidarity or group identity” (Baron 2005a:1). As the fastest growing population in the United States, Latinos are changing the face of America (Feagin 1999).  Although Spanish has been used in what is now called the southwestern United States since the sixteen century (Ramírez 1988), in 2000 17.5 % of “U.S. population spoke another language than English in the home,” (U.S. Census Bureau 1996).  The United States is experiencing an increase in bilingual speakers.  Further, the U.S. Census projects that by 2050 24.4% of the total U.S. population will be Hispanics (Mendoza-Denton 1999).  

While all Latinos can “trace their heritage to Spanish-speaking nations”, not all Hispanics speak Spanish (Davis, Haub, & Willette 1988).  In the 1980’s over four million Hispanics were monolingual, speaking only English because the use of Spanish tends to decrease by generation (Portes 1996).  Education, generation, the amount of time spent in the United States, gender, who the speaker is speaking to, and the context are all factors that must be considered when analyzing the language use of bilinguals. 

Linguistic theorist Dell Hymes (1972 & 1974) believes that social environment informs the linguistic form, while theorist William Labov (1972) attributes the language switching among bilingual speakers to the attitudes of the speech community.  Therefore, the social environment and the attitudes of the people in the community are an essential part to consider when analyzing the language use of bilinguals. This case study of bilingual Mexican-Americans in Frankfort, IN identifies the sociological factors contributing to the specific language spoken to different people in various domains. 
LITERATURE REVIEW
Family

According to Griswold de Castillo (1984:43), a family is a social structure designed to “promote proper ritual behavior, maintain honor, and foster self control.” The typical Mexican-American family, deriving from the structure of “Mexico-Aztec” roots,  includes one’s family of orientation, extended family, and compadres (godparents) which all provide “emotional and economic support” (Griswold del Castillo 1984:43). Important for this study is that the structure of the Mexican-American family shapes the way family members use language. 

According to Jacobson (1977) the family triggers the use of Spanish. Stavans (2007:1) found that “both English and Spanish are spoken in close to 70 percent of Mexican American households.” In González’s (2001) study of the “Gomez” family, the mother, whose native language was Spanish, primarily used English with her children. The Gomez family used Spanish while teasing and discussing food and family. In this case, the mother’s emphasis on English literacy overshadows the parent’s desire for their children to be fluent in Spanish.  

Generation
According to Stevens (1992:172) “the use of English varies with generational status.”  Within Mexican-American families each generation is gradually losing their native, Spanish language. This “generational language shift” appeared in 78 out of the 141 observations, with each generation becoming increasingly more Anglo (Garland, Hudson-Edwards 1982). The more children present in a household, the more likely the people in the household are to use English (Garland, Hudson-Edwards 1982). Portes (1996:11) observes the decrease of Spanish use by generation; the first generation will only “learn enough English to survive economically.” The second generation continues to speak Spanish at home, but also speaks English at school and in public. Lastly, the third generation will shift to English as the home language. Rumbaut, Massey, and Bean (2006:455) show that “Mexican immigrants arriving today can expect only 5 out of every 100 of their great grandchildren to speak fluent Spanish.” Rumbaut et al. (2006) claim that for the generation of those who were born in Mexico and brought to the United States as children, communication is likely to take place in English when among coworkers, close friends, spouses, and children. 

Education
According to Gonzales-Velásquez (1995), the amount of educational attainment and language contact effects English proficiency among immigrant generations in the United States.  Within the three families Gonzales-Velásquez studied, two of the families’ first generations were monolingual in Spanish with their 3rd generation being bilingual, English dominant. The first generation had a maximum of a third grade education and had minimal contact with the larger English speaking society. The second and third generations had both received at least a high school diploma or an equivalent. The third generation had experienced mandatory English-speaking policies in schools and significant contact with dominant English-speaking groups.  Thus the generational difference of language use is due to education and language contact (Gonzales-Velásquez 1995).

Amount of time in United States

The amount of time spent in the United States affects the language use of the Mexican-American minority. Portes (1996) finds in his study that the length of residence in the United States has a strong impact on one’s ability and proficiency in English. Stevens (1992) finds that the use of English increases as time in the United States increases. These studies suggest that as the amount of time Mexican-Americans spend in the United States increases, so does English proficiency.   

Domain and Interlocutor
Previous research indicates that the “domain,” or the place of the conversation, is a predictor of the language choice (Gonzales-Velásquez 1995). Gonzales-Velásquez (1995) finds that over half of the interactions in the public domain, outside of the intimate community, are in English, while a little over one third (.382) are only in English. Stavans (2007) finds that bilinguals use English in the public sphere, particularly in business and at school, while bilinguals use Spanish in the home, for religious occasions, and in popular entertainment. 

Regardless of the domain, certain words may always be pronounced in one language because it is a “domain which functions predominantly in that language” (Huerta-Macías 1981:163). For example in the sentence, “Dice Sunsu que le pregunto a la teacher”(Suns says that she asked the teacher), the speaker uses “teacher” instead of “maestra” because education is a public domain (Huerta-Macías 1981:163).  Further, Rumbaut et al (2006:455) finds that if there is a preference for the English language in the home, then individuals are “not likely to prefer Spanish in other settings and will probably only use it when the social situation appears to require a linguistic shift.”  For example, a linguistic shift may happen when a bilingual speaks to a monolingual Spanish speaker. In González’s study (2001) these examples, the bilinguals use English as the medium of interaction with the wider social sphere as well as during the ordinary daily interactions, including dinner table conversations, and homework sessions.  

The language used also varies depending on the interlocutors. Not taking into account the role of the interlocutors, bilinguals use Spanish more in the intimate domains and English more in the public domains. In an intimate domain with English speakers, the situation alters and becomes more like a public domain (Gonzales-Velásquez 1995). For instance, a wedding that takes place in a public domain retains the Spanish language, but also the speaker uses whatever language the interlocutor prefers (Gonzales-Velásquez 1995). If the interlocutor is English dominant then the location becomes public.

Aguirre’s study (1988) finds that 64% of the participants use more Spanish with children at home, by contrast the 36% say there is a greater use of English. Discussion veers from predominantly Spanish conversation to predominantly English conversation when the topic is not family related or that has to do with a subject outside of the home. This “introduces formality into the conversation” (Huerta-Macías 1981:159). In Jacobson’s study(1977), the younger siblings prefer to speak English to one another, while the mother prefers to speak Spanish regardless of who she speaks within the family. Children also follow the “inertial rule” by speaking the language that is spoken to them and the language that the listener speaks best/most (Genishi 1981: 145). During adult interaction, Spanish is the language spoken at home (Huerta-Macías 1981). Even with six different home settings, four of the homes use Spanish as a “base language” (Valdés 1976).  

Gender

Among the various interlocutors, gender plays a special role regarding the language used.  Western languages “display a strong inclination to be ‘sex-preferential’ languages”, meaning that “both sexes share the same linguistic patterns, but one sex uses certain patterns more extensively than the other sex” (Lantolf 1982:166). For example, males who participated in a study in San Antonio use the “para” abbreviation “pa” more than females do, regardless of age, education, and occupational status (Lantolf 1982). “Men employ less standard speech forms as an index of masculinity and male exclusivity or solidarity” (Lantolf 1982:174). Women mostly interact with others in the community in Spanish and their language use reflects their socioeconomic status, experiences, social networks, strategies, and linguistic options (Gonzales Velásquez 1995).

There are linguistic differences between the parent-child interactions with males and females.  Girls are more likely to maintain parental language than boys, possibly because of the greater seclusion of female youngsters in the home environment which exposes them to greater contact with parents (Portes 1996). Girls also use more Spanish than English compared to boys (Alatorre and Weisskirch 2002). Further, children of “linguistic heterogamous” marriages, that is parents that do not share the same first language, are more likely to speak their mother’s first language than their father’s first language because of the mother’s role in child bearing (Stevens 1992). Mothers think that “learning Spanish is important because it is essential to being able to communicate with their Spanish speaking relatives and critical to the maintenance of their cultural heritage” (Garcia, Méndez-Pérez, Ortiz 2000: 92).  

Language Choice

For bilingual speakers, “the decision about which language to use can be tied to complex elements of the social situation, such as age of the addressee, intimacy of the relationship, topic of conversation, etc” (Baron 2005b: 2). In some ways the everyday use of Spanish marginalizes the language, making it less prestigious. For example, in Tuscon, Arizona Spanish speakers often disregard phonetics and syntax rules. This lax attitude makes children believe that English is more prestigious (González 2001). Furthermore, González claims there is an “English dominance effect”: children desire to be a part of a powerful majority, so by speaking English they allow it to dominate their lives (2001:60).

Although this information is very useful, I cannot assume that the Latino community in my hometown is equal to the previous studies. In order to investigate my hometown, I conducted a case study on the Latino population, to determine the reasons behind their use of English and Spanish. Sociolinguistic theorists can help me gain a deeper understanding of why bilingual Mexican-Americans use English and Spanish differently. 

LINGUISTIC THEORY

As the Latino population in the United States increases, the bilingual community of Spanish and English speakers will also likely increase.  Postmodern theorists Hymes (1972 & 1974) and Labov (1972) offer sociological frameworks for understanding how bilingualism may impact the language use of Mexican-Americans. In this section I will discuss the specific sociolinguistic theories of Hymes and Labov.

Sociolinguistic Theory

Hudson (1980:I) defines sociolinguistics as the “study of language in relation to society.”  Romaine (1982:1) claims that sociolinguistics “attempts to make a coherent statement about the relationships between language use and social patterns or structures of various kinds.”  Fishman (1970:440) describes sociolinguistics as “the study of the characteristics of [languages] functions, and the characteristics of their speakers as these three constantly interact, and change one another within a speech community.”   

Hymes (1967:36), the founder of the journal Language in Society, emphasizes the “shared rules of speaking and interpretations of speech performance.”  Hymes believes that the linguistic form does not create the social pattern, rather the social pattern informs the linguistic form. Hymes argues that a theory of language use must have universal terms like variety, personal, situational, and genre. A variety is defined as “major speech group styles associated with social groups,” while a personal, situational, and genre styles are “major speech style associated with persons, particular situations and genres” (Hymes 1974:440). By employing these universal terms, Hymes (1974:434) argues that “language could be described in terms relevant to a specific system, yet applicable to all terms, that is, free of bias due to a particular context, and mediating between given systems and general theory, doing justice to both.” 

Hymes describes how the interlocutors, individuals who are part of a conversation, relate to specific modes of speaking, topics, or messages within a particular setting.  The first concern of Hymes’s (1972:36) is with “the attitudes and knowledge of the members of the community.”  Hymes’ concept of the shared rules of speaking are what shape the role of the interlocutor; whatever language used in a conversation is determined by the person who is speaking and the person to whom she is talking.  For example Gonzales-Velásquez (1995) finds that if the bilingual interlocutor is in an intimate domain such as a family or religious environment where English is dominant, the situation becomes a public domain like education or work. Therefore the situation changes the prominent language from Spanish to English.  

Other sociolinguistic theorists view bilingual communication through a different lens.  Labov, who is known as the founder of sociolinguistics, emphasizes that “speech communities “are formed by shared attitudes and values regarding language forms and language use” (Mesthrie 2000:38).  Labov “considers language as a social fact to be the property of the community” (Figuera 1994:77).  According to Labov (1972:146), the speech community is not made up of a group of speakers who all use the same forms, rather a speech community is defined as a group “who share the same norms in regard to language” and that “these norms are not so much norms of use as norms of interpretation” (Figuera 1994:85).  Thus, various “interpretation(s)” of speech can exist. Since postmodern theory recognizes that the rules/norms of language will vary according to educational level, nationality, age, gender, ethnicity, and other social factors, this notion of interpretations is an element of postmodern theory.

By applying Hymes “shared rules of speaking” and Labov’s theory of the influence of “attitudes” to bilingual Spanish-English speakers, my research project will provide a new understanding of the use of the Spanish and English languages within Mexican-Americans in my hometown of Frankfort, Indiana.  I will examine how Mexican-American families vary the use of their language by generation, gender, and interlocutor.  By gaining a deeper understanding of the social reasons for their language variation, I will learn more about the use of the English language and the identity of the Latinos in my hometown.

METHODOLOGY


In order to understand why bilingual Mexican-Americans vary their use of both languages, questions about detailed personal experiences are required. Due to limited time and the difficulty in gathering personal and detailed information through a survey, this study uses interviews with bilingual Mexican-Americans in Frankfort, IN. 

Participants

 Four bilingual Mexican-Americans, two females and two males, in the age groups of 18-35 and 50-65 participated in this study. The age group of 18-35 is included to gather information from second or third generation immigrants. The second age group of 50-65, is used in order to gather information from first generation immigrants, who have settled in the United States for a long period of time. The participants’ levels of education varied from sixth grade to three years of college. Three participants were from the second generation, while one was from the first generation. Participants were identified using a non-random sample through two gatekeepers who have family and/or work connections to Latinos in Frankfort. The gatekeepers provided the names and contact information of applicable candidates for the interviewing process. Additional participants were collected using snow ball sampling. 
Procedures and Materials

Data was collected throughout the fall of 2007.    Each interview lasted from forty-five minutes to an hour. The interview schedule included 37 open-ended questions [see Appendix A] divided into three sections: background and demographic information, the participant’s use of Spanish and English, and their attitudes surrounding their use and maintenance of each language. Three of the four interviews were tape recorded and later transcribed for accuracy. The other interview was recorded by handwriting and later sent to the participant for verification. Participants chose to be interviewed either at the Frankfort Public Library or at another place of their choice. 

Strengths and Weaknesses

  While the non-random snowball sampling method was necessary for this research it is important to note its strengths and weaknesses. One of the disadvantages of the small sample size is that I was not able to gather information encompassing the entire Latino community of Frankfort.  Therefore, no generalizations about the bilingual Mexican-American community can be made.  However, the interviews did allow the participants to expand upon their answers for richer data.  The gatekeepers and the snowball sampling method allowed a repore to be created with the participants since some participants knew that they were referred by past participants or that I had a good relationship with the gatekeeper.  

Another weakness of the method is that my identity may have created barriers during the interviews. My whiteness, my first language of English, my college education, and my upper- middle class status may have created a distance between myself and the participants.  However my second language of Spanish, my Puerto Rican heritage, my understanding of Latino culture and my Catholicity might have created an opportunity to become, one of “us”, instead of being one of “them” to my participants (Anzaldúa 1987). Overall the benefits of the non-random snowball sampling of the individuals outweigh the disadvantages.

FINDINGS

Variations by demographic factors
For all of the bilingual speakers interviewed, education and age factored into language use.  The two participants with the highest level of education report using more Spanish in the home than the two who are less educated.  The higher the educational level, the more frequently English is used at work and with the general public.  For the participants age fifty and over, English is the main language in the family household, while an equal mixture of Spanish and English is used at the homes of the participants in their late twenties and early thirties.  José, one of the participants who is fifty and over, said Spanish is spoken “sometimes watching TV, like if we are watching the Spanish station and something comes up, we start talking about it,” or when “Mama (his wife) gets mad, she starts speakin’ Spanish.” The two oldest participants expressed a desire for their children to have a better understanding of Spanish. “I feel horrible now that my kids don’t speak Spanish,” María explained. 
The participants’ level of comfort with Spanish and English did vary by generation.  A first generation participant said that he felt more comfortable speaking Spanish since he has “known it for more longer.”  The three second generation participants stated that they did not feel more comfortable speaking in one language over the other.  Carlos expressed that, “it all has to go with how much you practice it,” while María reported that language use depended on who she was with at the time.  

Both of the male participants reported that speaking two languages is a privilege that should not be taken for granted.  “I just take it as an advantage being able to know both languages,” Carlos explained. The females focused on how important it is to keep the Spanish language in order to not lose one’s heritage.  “I understand that I am in the United States and that English is our main language. But you don’t have to forget who you are, your beliefs, and your customs,” Juana explained. 

Three of the four participants said that they continued to use their native language of Spanish in order to remain connected with their ancestors.  One of the participants responded to the question in Spanish, “La que aprendimos primero. La que es como se llama nuestra herencia,” (It’s the one we learned first. It is what we call our heritage).  The results here did not vary by age or gender.  All of the participants expressed that relationships were an important reason for continuing to speak Spanish. 

Variations by Interlocutor and Domain

Among family members, the older the person is that one is speaking to, the more likely a person is to speak Spanish rather than English.  For example, María said that when her parents were alive she did not speak English to them because it “seemed disrespectful to do so.”   Conversely, the younger the person is that one is speaking to, the more likely it is for the speaker to use English rather than Spanish.  Three of the four participants only used Spanish when speaking with their parents, while the other participant used Spanish a majority of the time.  

Bilinguals use a mixture of English and Spanish with siblings.  While growing up, three of the four participants used the Spanish language more frequently than the English language.  Carlos said, as a child he mostly used Spanish because “we were in the house… we used Spanish because of my parents I mean, we thought it might have been rude to be talking in English.”   Today when speaking with their siblings the participants reported that there has been a change of the primary languages used and the change did not vary by gender, age, or generation.  One of the participants, María, uses more Spanish now than she did in the past because as she explained, “now I feel like I want to keep my Spanish.  You know not lose my Spanish. I speak more to [my sibling] in Spanish.”  

All of the participants used English with their spouses. However, two of the participants spoke an equal mixture of Spanish and English. “We use them equally.  We are so fluent in both languages, so we speak English and then go back to Spanish.  It happens unconsciously,” explained Juana.  The other two participants either spoke only English because the spouse did not speak Spanish or spoke more Spanish than English.

The families of all four participants reacted in a similar way to the participant speaking in Spanish-- it was a normal behavior to be speaking in Spanish. However, the use of Spanish can raise intra-family tensions. One of the participants noted that his grandson becomes frustrated when he speaks in Spanish. “He (grandson) says: ‘what, what?’ He don’t like that, but I try to do it so he learns.”  The families’ reactions to the participants speaking in English varied by age.  The younger participants said that their families are uncomfortable with them speaking in English.  “My mom feels uncomfortable because she doesn’t know what I’m talking about,” Juana explained. The older participants said that their families had a positive reaction to them speaking in English because it was the language spoken at home.


In the work domain, three fourths of the participants used more English overall than Spanish.  José responded that he spoke “English because they were all Americans.” The fourth participant used more Spanish at work.  However, with other bilingual speakers at work the use of the language varied by age of the participant.  The older participants used either more Spanish or only Spanish at work, while the younger participants used more English at their place of work. 


At church three fourths of the participants stated that they used mostly Spanish, while the other participant said he used only Spanish. José explained his minimal use of English, “Very rarely we speak English…I guess what triggers it is if you talk about something English, so you start talkin’ English. “


The larger community’s reaction to the four participants speaking in Spanish varied by the age of the participant. The two older participants said that depending upon the circumstances, some community members get offended hearing Spanish spoken. “There are places that I have gone into-- restaurants that people do sometimes get offended if you are speaking in Spanish,” Maria explained. The two younger participants said that their experiences varied. Juana noted that in Frankfort it is a lot different than in Texas. In her hometown in Texas it was normal to be speaking in Spanish, while here [Frankfort] “people turn around and stare at you when you speak in Spanish.” 


The community’s reaction to the participants speaking in English varied by gender. The two females said that if they spoke English in public some community members appeared shocked because they were expected to only speak in Spanish. “Sometimes here they don’t expect you to speak English because you are Hispanic. They think that it is all you speak. If you look Hispanic-looking then you speak Spanish,” explained Juana.  Juana also explained that Frankfort is different from the town she grew up in, in Texas.  There are not as many expectations because just about everyone speaks both languages. 
 


Overall, it was difficult for the participants to identify when they use English and Spanish.  However, my exploratory research shows several patterns among the participants.  The more years of education and the older the participant is, the more likely for the participant to use English at home.  Most of the participants continue to use Spanish to keep a part of the ancestral roots.  Generally the older the interlocutor is, the more likely the participant is to speak to them in Spanish. In regards to different domains, more English is used in the work force, while more Spanish is used at church.  The reaction of others did influence the participants’ language. Overall, the families did not consider speaking Spanish an abnormal activity; however, speaking English left the younger participants’ families feeling uncomfortable.  The community reacted differently to Spanish speakers of various ages and English speakers of both genders.  This study reveals that using one language over the other is a complicated situation where language switching is not caused by one factor, but a combination of multiple factors.  

DISCUSSION


This exploratory research indicates that there is a desire among bilingual speakers to retain the Spanish language.  The Spanish language is a part of their ethnic heritage which as Baron (2005a) suggests, gives the bilinguals a sense of solidarity within the group.  If the language is lost, then they are losing a part of their culture.  My research suggests that as bilinguals age, the Spanish language becomes a greater part of their identity and as a means to maintain their cultural heritage.   When the Spanish language holds a rich connection to the speaker’s past, the speakers regret allowing it to be lost amidst their children’s generation.   

Despite the importance of keeping their language/heritage, the mainstream culture makes it difficult for Spanish speakers to hold on to this part of their identity. This is demonstrated in the work place which is dominated by English.  Hymes (1967) believes that the social pattern informs the linguistic form.  Therefore, the dominating use of English in the work environment demonstrates that the mainstream culture is present and leaves little room for minority cultures.  The social norm is to speak English in the workplace; therefore the linguistic form favors English even among bilingual speakers.  However, the research here suggests the older a bilingual, the more likely Spanish will be used in the workplace.  In other words, evidence here affirms Portes (1996) research that the disappearance of the native language varies by age. 

Despite the dominance of the mainstream culture in the workforce, the church offers opportunities to preserve the Spanish language and the ethnic identity of the bilingual speaker. According to my research, bilinguals used Spanish at church because the church does not force minority cultures to assimilate to the majority culture’s language.  The church simply allows the bilingual speakers to choose between their languages by offering the worship service in both languages.  Labov (1972) claims that by creating a welcoming, hospitable attitude, the church has created a speech community where Spanish is most frequently used. 

The attitudes of these speech communities are an important part of the language use.  Hymes (1972) believes that the attitudes and knowledge of the members of the community help mold the interlocutor. This is why the same person uses a different language in a different context. The participants here changed from English to Spanish and Spanish to English depending on the attitudes of the people in the social context.  My research indicates that the reaction of the larger community influences the language use of bilingual speakers.  A negative reaction from the community makes the speakers less comfortable and, therefore less likely to use a non-dominant language.  In contrast to a negative reaction, a neutral reaction allows the speaker to continue using the non-dominant language because he does not feel threatened by the community.    

With more Latinos migrating into the United States from Latin America, citizens in the United States of America need to be aware of the implications that teaching in English and working in English has on the Latino minority culture.  English-only speaking Americans need to be aware of the impacts of their attitudes on bilingual speakers when hearing the Spanish language.  If America is truly a place where people can freely express themselves, then Latinos should be able to maintain a part of their heritage by freely speaking in Spanish without the pressuring attitudes of the mainstream culture.   
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Appendix A

a) Background/ Demographic

1. How old are you?

2. What is the highest level of education that you have received? 

3. What is your nationality? (Mexican, North American)

4. What is the nationality of your parents?

5. How long have you lived in the United States?

6. People living with you 

7. What was the main language in the house you grew up in? 

a. Who do you live with and how are they related to you?

b. What are their predominant language(s)?

b) Use of the language

1. What is the mother tongue (native language) of the father and mother?

2. What languages are spoken in the home?

3. If Spanish is spoken in the house, why?

4. For a parent, when speaking with your spouse, which language(s) do you use?

a. If both, do you use one more than another or equally?  

5. For a parent, which language(s) do you use when speaking to your children?

a. If both, do you use one more than other or equally? 

6. As a child, when speaking with your sister/brother which language(s) did you converse in?

a. If both, do you use one more than another or equally?

7. When speaking with your bilingual friends which language(s) do you converse in?

a.If you use both, do you speak in one more than the other, equally, or it 



is situational?

8. As a child, when talking with your parents which language(s) do you use?


a. If you use both, do you speak in one more than the other or equally?


b. Now while speaking with your parents do you use the same language?

9. Are you in school or working right now?

a. Are their bilingual speakers where you work/go to school?


b. At school/work which language do you speak in? If both do you use one 

more than the other or are their factors that make you use one more than the 

other?

10. At Church or other religious service which language do you use with bilingual speakers?

a. If both, do you use one more than the other?

11. In the general public do you use one language more than the other with bilingual speakers?

a. If both, do you speak in one more than the other, equally or does it vary?

c) Attitudes surrounding the use and maintenance of the language

1. Why do you continue to use your native language here in the U.S.?

2. What is the community’s reaction to you speaking in Spanish? Please explain.

3. How does your family react, when you speak in Spanish? Please explain.

4. Does the community react to you speaking in English? If yes, how so? 

Please explain.

5. How does your family react to you speaking in English? Please explain. 

6. Do you feel more comfortable speaking one language over the other? Please explain. 

  7.   Is there anything else you would like to add?
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